Rather than having a single two-day conference at a single, more expensive venue in the spring, we have arranged to have Dr. Karen Rogers, renowned national expert and researcher in gifted education and author of Best Practices in Gifted Education and Re-Forming Gifted Education We hope that Dr. Rogers' presentations will help you answer the questions, "What can we do with the kids who already know It?" … and "How can we do it on a shoestring?" Because we know that districts across the state are agonizing over shrinking budgets, our focus will be on how schools can provide services that will have the greatest impact on students for (Continued on page 10)
FROM THE PRESIDENT Sue Goering
Hello, all friends of gifted! It's great to be back again! Thank you for entrusting me with the leadership of this organization once more. I will try to follow the excellent direction provided by recent Alliance presidents Gayle Kirker and Carol McCarthy who, along with other Board Members, are tirelessly committed to improving opportunities for advanced and accelerated children, adolescents and teens across the state of Michigan.
These leaders have guided the Alliance through difficult years, keeping it strong and viable. As national legislation has focused state and local attention, energy, and resources on "children left behind," increased (and often confusing) requirements, greater accountability, and stiffer penalties for low performance have diminished the very limited resources available for another group of children traditionally left behind in all too many school districts. Advanced and accelerated students are also at great risk without differentiated programs and services which allow them to develop their abilities, talents, and potentials.
Despite the severe budget cuts, the Michigan Alliance for Gifted Education is committed to providing support for these students, their families and their educators in order to fulfill the belief that quality education provides equitable services for all students to learn and to grow at rates commensurate with their abilities. The Alliance strives to see that no child is left behind. In response to the suggestions of participants at the April Alliance conference, the Board of Directors is focused on four priorities:
• increase visibility for advanced and accelerated students;
• continue to provide professional development for educators;
• support families and affiliates;
• identify new sources of revenue to support these efforts.
I am well aware that the greater mission of this organization is advanced on many fronts by the countless contributions of the hundreds of parents and educators who advocate for bright young people on a daily basis. I look forward to working with you as we all seek improved services for the bright young people entrusted to our care.
FROM OUR PAST PRESIDENT Carol Rohrer McCarthy, 2003-2004 President
Changes: A Vision For The Future
The past year was one of significant change for our organization. The state's drastic reduction in gifted funding-from $5 million to $250,000-affected the Alliance, even though we receive no direct funding from the state. Greatly reduced funds available to schools and ISD support services resulted in fewer paid staff development days (to attend our conference) and a compromised statewide communication infrastructure. Decisions made by the Board during this transition year have allowed us to finish the year as a stronger organization.
Our Board of Directors took action to eliminate or reduce most of our major expenses, This change means that our Board, always a group of committed volunteers, must now function as a volunteer working board, providing most of the services previously filled by a full service management company.
As with all things, though, there are unforeseen advantages that can emerge during difficult times. Enjoy, as I now do, a retrospective look at some of the highlights of our past year:
• The Alliance now contracts part-time for administrative support services. Our Executive Secretary, Sue Belaski, is our most valued, and least expected, positive "find" during our transition. Sue is committed to gifted kids, is on top of every administrative detail, and finds unique ways to reduce our expenses. Most of all, she enjoys working with our constituency. She will work hard to find answers to your questions.
• Our annual conference, now organized by (volunteer!) Board Member Mary Nell Baldwin, was re-structured to offer more focused and in-depth sessions. Our nationally recognized speakers as well as the conference organization received resounding high marks. As predicted, fewer schools had funding to support staff attendance at the conference; even with fewer registrants, we realized a small net gain in revenues. We plan to use this conference experience to further enhance future conferences!
• As a non-profit organization, we qualified to receive funding from a Foundation that requests anonymity.
Revenues from this Foundation helped us survive our transition year, and gave us a needed safety net to make plans that could be financially supported. This process is available to Michigan's 3 rd through 9 th grade students through the Midwest Academic Talent Search or MATS (formerly known as MTS/MTSY).
Above-grade level tests offer more difficult questions, and thus act like high-powered microscopes, illuminating aspects of a student's abilities that cannot be discerned with less powerful instruments such as in-grade achievement tests. Above-grade level tests can discriminate different levels of ability in several specific content areas (mathematics, verbal, reading, science). They are far better measures of the students' intellectual abilities than the standardized ingrade achievement tests gifted students typically take in school. Above-grade level testing of the kind that occurs in the talent search can provide vital information for parents, students and educators as they plan appropriate educational activities that will further develop individual talents.
What is a Talent Search?
Michigan students can participate in the Midwest Academic Talent Search (MATS) process through The Center for Talent Development (CTD) at Northwestern University, one of four universities conducting talent searches within the United States. MATS serves an eight state region in the Midwest.
MATS is based on the philosophy that early and accurate assessment of exceptional academic abilities enables the development of appropriate and individualized curriculum. MATS participants in grades 6-9 take the ACT or SAT, both achievement tests typically taken by students in grades 10, 11 and 12 who are preparing to go to college. Over 20 years of experience has demonstrated that these tests are appropriate for middle school students who are capable of achieving at high levels. Third through sixth grade MATS participants take the EXPLORE, a test developed by the American College Testing Corporation for eighth graders to determine their knowledge in four key areas: mathematics, reading, language and science reasoning. Some sixth graders take the ACT or SAT.
How do Students Qualify for the Midwest Academic Talent Search?
Students can qualify for MATS in several ways:
• a 95th percentile score or above on a nationally normed, standardized in-grade achievement test,
• a Michigan MEAP test score of 1, or a score of 2 when combined with an adult nomination,
• qualifying for a school's gifted program,
• receiving a teacher or parent nomination.
Students who qualify and complete a MATS registration form receive materials to help them prepare to take these tests, such as practice questions and a preview of the test format. The ACT, SAT, and EXPLORE are offered during specified January or February test dates at many sites throughout Michigan. Students receive their scores in the mail at home four to six weeks later.
Why Take the ACT or SAT Through MATS?
Students may sign up to take the SAT or ACT without registering through MATS, but they will only receive score reports comparing them to students who normally take the tests-college bound seniors. At the core of the talent search process is assessment of a student's potential, and recommendations for what degree of acceleration and what curriculum would most challenge him or her-information available through many years of experience with bright students taking above-grade level tests. This information is generated by comparing a student's scores with those of other students of similar age and potential and is only provided to parents and educators through MATS. Soon after test scores are available from the testing companies, MATS processes scores of all talent search participants and provides assessment results and course recommendations both to families and to school counselors. Without this assessment, and other continuing mailings from MATS, the only benefit a student could expect would be from practice taking the test.
Benefits of Participating Through MATS
One of the most immediate benefits that participation in MATS provides is information to help parents, students and educators understand the meaning of students' test scores. Through statistical information that is compiled on each participant, students can see how their scores compare to older students who typically take the ACT, SAT, or EX-PLORE test, and more importantly, how they compare to other students their own age who participated in MATS.
Ability or Achievement
Linda Silverman, Ph.D.
From the very beginning of the study of giftedness, there has been confusion between the concepts of ability and achievement. Educators, psychologists and the person on the street all think of giftedness as the attainment of glory, or at least the "potential" to achieve fame in the world. Fathers who have brought their children to our center for testing reveal this philosophy in comments such as, "What has he done to earn the label 'gifted'? He's only five!" and "She hasn't lived long enough to be gifted."
The achievement orientation places heavy emphasis on future accomplishments and productivity. From this position, the objective is to select children for gifted programs who have greater potential for adult success than other children, and to give them the kind of training that will enable them to maximize their potential for the good of society. In order to determine the characteristics that predict greatness, numerous researchers have spent their professional lives examining the dispositions and early childhoods of individuals of great reputation. All of this information has been translated into prescriptions for educators.
When adult models are used as a basis for judging who is gifted in childhood, those children who appear most adultlike are considered gifted. First-borns are more achievement-oriented, conscientious, and responsible than their siblings; therefore, they are perceived as gifted more often than younger children in families. Since more men have achieved distinction in society than women, masculine characteristics are more often associated with giftedness than feminine ones. Gifted boys grow up to be gifted men, and gifted girls grow up to be mommies. Has anybody ever heard of a "gifted mommy?"
In a study of 100 urban school districts Dr. Wilma Gillespie (1982) found that achievement scores, teacher recommendations and grades were the three most prevalent criteria used for selecting children for gifted programs. Giftedness as achievement means earning a place in the fast track of the gifted program through high grades, high achievement scores, hard work, and good adjustment. It also means being kicked out of the program if you don't achieve. According to this philosophy, a gifted underachiever is a contradiction in terms.
Placement in the gifted program is usually based upon proving oneself successful in the regular classroom. However, many gifted children do not shine in the regular classroom. Some of the children who fail to perform in traditional instruction are: (1) the highly gifted student who is too bored to participate; (2) the creative thinker who sees the world differently from his or her peers and teachers; (3) the gifted/handicapped child whose disability depresses performance in certain areas; (4) the culturally diverse student whose cultural values are not represented in the curriculum; (5) the gifted girl who hides her abilities in order to keep her friends; (6) the introvert who does not perform in large groups; (7) the underachiever who learns material differently from the way it is traditionally taught. The achievement orientation overlooks many, if not most, of these students.
The developmental perspective of giftedness includes all of these children. I define giftedness as developmental advancement in one or more areas. The developmental perspective places most of its emphasis on childhood, rather than potential for adult attainments. Children are compared with other children, not with adult models. The developmental differences found between gifted children and their peers affect every aspect of their lives, including selfconcept and social development. Placement decisions which grow out of the developmental view are based upon differences in children's learning styles, learning rates, and learning needs. Instruction is differentiated to meet those needs. Rarely are children exited from gifted programs on the grounds of "nonperformance"; instead, the instructional modes are adapted so that they are better matched to the child's learning style.
Differences in ability are assessed early in life to prevent underachievement patterns and to provide appropriate nurturing and stimulation of special abilities. Early identification is essential from a developmental view, since interventions on the child's behalf are thought to be most effective in the early years. Early identification is not a priority in the achievement orientation because preschool and primary level IQ tests do not predict adult accomplishments. IQ tests, in general, are poor indices of adult attainments; however, they are excellent indicators of developmental advancement, particularly in early childhood, when differences in development are most apparent. As children get older, IQ tests reflect more and more what the child has learned (achieved) and are less direct measures of ability. When children are assessed in preschool and primary years, equal numbers of gifted girls and gifted boys are found. The longer we wait to identify gifted children, the less likely we are to find gifted girls and other children whose motivation to achieve has been damaged by unfavorable social or educational experiences.
Ironically, school districts tend to wait until third grade to identify gifted children, on the grounds that IQ scores for younger children are "unstable." Research from the developers of the Cognitive Abilities Test contradicts this myth, indicating that scores on four-to six-year-olds correlate highly with scores attained later in life (Silverman, 1986) .
In Memoriam

Carol Green 1949-2004
Past Board Member Private School Representative
Then there is the unresolved mystery of what happens to a child's potential if he or she tests in the gifted range in preschool and then shows less capability during the school years. One plausible explanation is that the child wasn't really gifted in the first place, but it is unlikely that anyone can "fake" higher performance on a test than one is capable of doing. Lower performance than one's capability level is far more easily explained. Many variables can depress scores: lack of motivation; fear of making a mistake; not understanding the directions; unclear questions; inappropriate test items; lack of rapport with the examiner; illness; inadequate light or heat in the environment; etc.
The gifted child is clearly identifiable in the preschool and primary years. The high achiever who is likely to set the world on fire in adult life is better identified in the middle or high school years, when his or her behavior more closely resembles the behavior of adults. So far, we have been serving the latter and missing many truly gifted children who would benefit greatly from special programming.
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ODDS AND ENDS NAGC-Nicholas Green High School Senior Award Program
The National Association for Gifted Education is coordinating nominations for a new national award program for high school seniors. The award will be made by the Nicholas Green Scholarship Fund in May 2005. The national winner will receive a check for $1,500. Two runners up will receive $1,000 each. 
EDITOR'S NOTES
Standardizing Acceleration
Acceleration works for bright students. While it's likely an ineffective option for most students, it can be an academic lifesaver for very capable students.
Decades of research documents that acceleration is the single most effective way for highly capable students to be challenged in school. Multiple major studies identify the benefits of acceleration both academically and emotionally; equally important, the benefits are effective both short and long term. When there is an attitude toward flexibility, acceleration is easy to implement within the school structure. It offers great cost-efficiency, since it can result in a year's additional achievement simply by scheduling a student to attend a class in Room B rather than Room A.
Acceleration can be utilized in several different ways to meet student's individualized needs. Typically, people think that acceleration means students must skip grades, but that is only one of the options. Acceleration can also be accomplished by moving to a higher level class in one (or more) content areas, compacting lessons into shorter time frames, or learning through courses that cover two years of content in one year's worth of class time. Dual enrollment, the legislation that supports students' simultaneous enrollment in both high school and college courses, is a wonderful example of an acceleration option for students who need the challenge of college level content. Acceleration could also occur at the beginning of school by allowing students younger than age five (by December 1) to start kindergarten, or by compacting kindergarten and first grade into one year.
Without opportunities to accelerate, bright students become bored when they must sit through the teaching of content they have already learned. Research documents that bright students already know 50% of the content at the start of the school year. Very capable students already know 80% of the year's content in September. Requiring students to spend a full year in a classroom to learn the remaining 20% of grade level content is counterproductive. It encourages boredom, lowers a student's motivation, prohibits development of adequate study skills, and results in underachievement. This practice is also counterproductive economically: why spend a full foundation allowance to purchase only 20% of a year's grade level learning when it could-using research based acceleration recommendations-purchase 100% of learning beyond grade level expectations?
Despite the documented benefits of acceleration, including education's goal of increased student achievement, few schools utilize this option. Economical intervention is under used, most likely because few school personnel are familiar with the research on acceleration, and many still hold the (unsupported) belief that learning in mixed-age classrooms will harm bright students, particularly socially. In addition, schools receive no incentives, particularly financial, to be accountable for appropriately advanced and/or accelerated learning by students who start the school year already knowing what they will be tested on at the end of the year. Think what could happen if Adequate Yearly Progress (AYP) gathered data on the learning progress of all students, rather than only those still working to meet grade level expectations! The Alliance advocates for standardizing acceleration as an educational option. K-12 students who have mastery of significant grade level content should have access to abovegrade level content and instruction. Acceleration should be a standardized option in developing each year of a student's individualized plan (required for all high school students). Or course, the compounding effects of early acceleration would result in significant increases in student achievement. This would not lead to students graduating early, but rather to increased completion of advanced high school, and college level, courses.
During the coming year this column will explore issues related to acceleration. The Alliance's Advocacy Training workshops, offered in conjunction with our conferences, will give parents and educators the tools required to effectively advocate for our bright students' needs with schools and legislators. Watch for conference and workshop announcements on our website. Together, we can improve the educational options for Michigan's bright children.
Wanted, a Few Good People
As a small non-profit, primarily volunteer, organization with limited amounts of money, the Michigan Alliance for Gifted Education could use some help!
• Auditor for Alliance Books, once a year.
• Tax preparation/submission for a small non-profit, once a year.
• Donated printing services -Images -4 issues per year.
If you would be willing to help with the above items or know someone who can (or if you have some other expertise that you know would be helpful for a non-profit organization), please contact Sue Belaski, Executive Secretary, at 616-365-8230 or sbelaski@iserv.net. 
COUNSELOR'S CORNER
School Counselors Can Enhance The Educational Experience Of The Gifted Cynthia Marie-Martinovich Lardner
Creative, talented and gifted children, defined by some researchers as the top 16% of the bell curve (Silverman, 2002a) , often find few programs and little professional support. Gifted children are commonly said to develop asynchronously, or unevenly. For example, a child might soar in his ability and desire to intellectually comprehend matters far exceeding his chronological age, while his ability to process that understanding emotionally is impeded by his age. To complicate matters, some researchers and practitioners estimate that one out of six gifted children has a learning disability, attention deficit disorder or other neurological condition (Silverman, 2002a) . These disabilities often go undiscovered and unaddressed because gifted children master compensatory skills at a very young age. Even when an actual disability or neurological condition does not exist, some gifted children's greatest strengths lie in unique learning styles that may not be accommodated in most social and educational settings (Silverman, 2002b) . In still other cases, the characteristic behaviors of asynchronously developing gifted children are seen as indicators of pathological conditions and disorders such as Obsessive Compulsive Disorder (OCD), Oppositional Defiant Disorder (OD), Depression and Bi-Polar Disorder, rather than as indicators of high creative or academic potential (Webb, 2000; Webb, 2001) . Some counseling professionals have even encountered highly gifted children originally labeled severely mentally disabled due to inappropriate assessment situations (Funk-Werblo, Dorothy, personal communication to editor, 2001 ).
All of these situations render some subpopulations of children with the highest potential to excel in life substantially at risk for emotional problems, drug addiction and dropping out of school. The counseling profession can provide sorely needed support for all demographic segments of the gifted population by becoming more aware of research on gifted students and by becoming involved with the gifted within school systems and other educational settings. This area has been largely under-served by the counseling profession so far.
According to cutting-edge researcher Linda Silverman (2003) , the optimal time to reach out to this diverse group of children, known collectively as gifted, is upon their entrance into formal education.
(Continued on page 9)
Warren Consolidated Schools, a 15,000 student district, is implementing a program to actively involve counselors in identifying K-2 gifted children and working with Talent Pool students in K-8 multi-age Friendship Groups.
Many gifted children receive a good foundation for selfesteem within their families. Then something happens: they meet other children. By the age of five or six, openness and confidence are frequently replaced with self-doubt and layers of protective defenses. Being different is a problem in childhood. Young children-even gifted ones-do not have the capacity to comprehend differences. They have difficulty understanding why other children do not think the way that they do. They equate differentness with being "strange" or unacceptable, and this becomes the basis of their self-concept. (Silverman, 2000) . This is a terribly oppressive experience for children and may be accentuated by the fact that, in most school systems, identification of the gifted does not occur until second or third grade. By that time many gifted children have learned that socially it is best to hide their gifts. They may also have lost much of their drive to learn or to display their abilities, at least while in the school environment. Unfortunately, most teachers receive nominal formal education in giftedness and little, if any, related in-service training in addressing the academic, social and emotional needs of the gifted students in their classrooms. Even when gifted behavior is noted by trained teachers, most are already burdened with teaching a differentiated curriculum to classrooms in which a 100 point or more IQ spread usually exists.
A partial solution can be found in cross-training counselors to work with the gifted. The National Association for Gifted Children's (NAGC) Counseling and Guidance Division (NAGC 2003) found that:
1. Identifying very young gifted children may preclude the need for later counseling services; 2. Counseling is effective with gifted middle childhood students; and 3. There are specific techniques that are known to benefit gifted students, including "…use of earliest recollections, music therapy, family systems therapy, Gestalt psychology, control theory applications, Bruner's growth principles, Dabrowski's theory applications, group dynamics, structured guidance intervention, biofeedback, and intermediate strategic intervention."
Based on the above findings, NAGC recommends that school districts "…designate one full-time counselor per school dedicated to meeting the affective and counseling needs of gifted adolescents. This counselor is responsible for group and individual interventions for adjustment and motivational difficulties, career counseling, and college placement/guidance for all identified gifted and high talent students in the school." Another full-time counselor should be designated to conduct regularly scheduled group affective sessions with both elementary and middle school children. Group sessions allow children to express themselves and find that other children have similar views, interests and feelings, thereby negating any perception of being "odd" or "different."
An important secondary effect of holding discussion groups would be to promote social affiliation among the gifted. Initial affiliations born in a discussion group setting have the potential to grow into genuine relationships that continue into the child's everyday world. Andrew S. Mahoney (Mahoney 2003) noted:
In affiliation, secondary relationships (i.e., peers, siblings, colleagues, etc.) By working with the gifted in the school setting, counselors can reach a large population that has, to date, been underserved. Such interaction seems likely to have a life-long effect on every gifted child touched by a caring counselor.
the lowest cost. At her November workshop Karen Rogers will discuss various options for meeting the needs of gifted and talented students; in April she will focus on the use of differentiation for gifted learners in our schools. These focused, one-day workshops are designed to be sequential or to stand alone.
Dr. Rogers will help us sort through the issues of parent expectations, ingrained attitudes ("gifted kids will make it anyway"), definitions of equal opportunity and the reality of limited district funds to determine which services for gifted and talented students will have the greatest impact at the lowest cost. The recently published report on A Nation Deceived (find a link on our website, www.migiftedchild.org) provides the research data to support services to gifted students as much, much more important than an expensive luxury. In fact, gifted education need not cost a lot of money. Instead it is really a mindset: deciding that ALL students deserve to be taught what they are ready to learn, and then finding a way to do it. Dr. Rogers' presentations will help us find the way to do it.
To make a sequence of one-day workshops practical for parents and educators across the state, we will run the same workshops on both sides of the state, back to back. For most people, this will require only one day at a time away from school, workplace or home and no overnight accommodations. Please note that vendors (limited) will only be present at the April workshops.
While this will mean that Dr. Rogers will have to drive from one side of the state to the other, it will also mean that you won't. If you live on the eastern side of the state, you can choose to attend her workshop(s) in Ann Arbor, or if you live on the western side of the state, you can choose to attend her workshop(s) in Grand Rapids. Although the two workshops are designed to complement each other, you may also choose to attend just one. We urge you to attend both workshops, Re-Forming Gifted Education and Differentiation, and to "do it on a shoestring."
Graduate Credit and SB-CEUs
In fact, if you attend BOTH the November and April workshops you will be able to earn one graduate credit from Grand Valley State University or 3.0 SB-CEUs. For those attending only one workshop, 0.5 SB-CEUs are available for each workshop.
Why is this important to you? Administrators are required to earn 6 graduate credits or 18 SB-CEUs every five years as a condition of employment. Teachers need 6 graduate credits or 18 SB-CEUs every five years to renew a Professional Certificate. In addition, SB-CEUs provide an official record of your professional development as part of demonstrating that you are highly qualified under NCLB.
Special Free Evening Parent Programs
Dr. Rogers will be speaking on the topic, " Rapids. These programs will be identical and are being offered on both sides of the state for the convenience of parents-please choose one. At the free evening parent programs being offered by Karen Rogers, parents will learn "What should you ask for?" At the Parent Leadership Training parents will learn "How do I ask for it?"
In short, the focus of the Parent Leadership Training will be learning the tools for effective advocacy with your school and your district. Attendance is limited to 30 participants per site and cost is $40 for Alliance members ($55 for nonmembers).
Register Now
This year's programming is designed to be as flexible and inexpensive as we can make it. We find ourselves in a new world of gifted education budget cuts. It may take us a couple of years to find the best ways to serve both educators and parents. additional funding sources will help us better meet the critical needs of these students, their families, and educators.
• A dialogue between our board and representative affiliates was initiated to discuss future needs. Many now recommend we continue this dialogue as an annual event. Four priorities emerged in this year's discussion:
1. develop a statewide resource manual;
2. provide advocacy services;
3. increase membership and leadership statewide;
4. improve the organization's website.
These four priorities have been incorporated by the Board into their plans for the coming year. As Sue Goering, our able incoming President, discusses in her President's Column, work (by volunteers, of course!) has begun on each of these initiatives. I look forward to continuing to serve on the Board of The Alliance as the organization addresses these important issues. • Through the assessment that MATS provides, students can be matched to appropriate kinds of educational programs including accelerated courses of study and enrichment opportunities.
• MATS participants also receive a compendium of educational programs in the Midwest for which they might qualify. This guide lists over 100 programs.
• Students receive information at their homes about opportunities such as fast-paced summer programs, Saturday programs, dual enrollment of high school students in college classes, correspondence courses, distance learning programs, special schools, and early entrance programs for college.
• Once a student becomes a MATS participant, he or she continues to receive information about special opportunities until the completion of high school. Participation in MATS continues for years beyond the time that students first take above-grade level tests.
• Besides helping students, parents and educators in academic planning, participation in MATS has ramifications for all learners, not just academically talented students. Curriculum changes, upgrades and reviews have occurred in middle schools as a result of the information gained through participation in MATS. High schools have also made available more advanced courses as they try to accommodate the educational needs of MATS participants. Schools whose students participate in MATS receive rosters of scores from the Center for Talent Development so that they can easily see the kinds and levels of talent among their students. In addition, educators receive helpful information on how to plan individual educational programs for each child and how to design and implement special fast paced courses and other educational programs.
Important Timelines
The MATS application process occurs during September and October. (Continued from Lardner, page 9) 
